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Abstract 
This study is intended to detect the perceptions of school teachers about ideal-actual situations with regard to the behaviours in 
control form. Questionnaires were used to collect data and such techniques as average taking, standard deviation, T-scores and t-
test were utilised in the choice of questionnaire questions. Obviously control is vital in education, because feedback is difficult to 
obtain without control. A healthy obtainment of feedback will enable control to reach its aims and thus applied plans and 
practices will be controlled. Thanks to the feedback obtained, it will be easier to detect problems in education and solve them. 
Keywords: Control; education; teacher; perception; control form. 
1. Introduction 
Main aim of education endeavour is, without any doubt, to help oncoming children and young to adapt 
themselves to the society healthily and productively. In order to achieve this adaptation, individual’s knowledge and 
capabilities are improved to the last limit and human behaviours are changed in the direction of national education. 
Education, beyond supplying knowledge and certain capability to individuals, also has a responsibility to produce 
value qualified enough for maintaining life and development of society, preventing present values from decaying 
and harmonize new and old values (VarÕú, 1985). The educational system which has these responsibilities is seen as 
a complex system with its structure and process consisting of objective detection, alteration, research and inspection. 
Inspections in education aim at finding the most appropriate teaching methods and help to develop productivity 
in terms of quality and quantity. It affects the decision processes to eliminate defects and deficiencies seen in the 
product and supplies changes in decisions if it is needed. These changes help other processes gain new quality and 
directs management totally.(AltÕntaú,1980). Educational institutions that cannot feed with control results remain 
stick to coincidences in finding and correcting faults, knowing and completing deficiencies, learning and 
compensating their needs. Inspection doesn’t let them to be coincidences and makes them systematic and planned. 
(ÇakÕcÕ, 1985). 
Human resources of school are managers, teachers and non-teaching staff. The teacher, one of these resources 
and the most strategic part, is a basic element of Ataturk Republic and its education (AtaklÕ, 1996). Success of the 
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system is basically bound to the qualifications of the teachers who operate the system. Any education model cannot 
produce a more qualified service than an operating staff. (M.E.B Declarations Magazine February 2001/2521). 
Education because of being in organic relation with all educational institutions and gaining quite complex quality 
makes teaching profession more difficult and it asks for teachers with many abilities (AydÕn,1984). Information 
gathered at school cannot keep its currency because of rapid changes and thus remains old fashioned. This fact 
makes it compulsory to update it continually as in other professions. 
Acquiring display in the extent of administrative decisions’ application, eliminating faults and deficiencies, 
decisions’ and applications’ development makes control compulsory (Baúar,2000). 
There is a need to have a controller who has a positive character, equipped with technical knowledge and 
capability and carries out the control mission successfully. But it is not enough on its own. Success in control and 
accomplishing aims is based on relations between people working together. (Taymaz,2002). Controller, related to 
his role in respond to his perception should know the group’s perception related to the controller’s role and should 
be aware of this perception. Unfortunately in our country especially non-institutionalisation of teaching and 
managing professions, confusing teacher and manager’s missions with values have caused some kind of troubles 
(BursalÕo÷lu,2003). It is difficult for a teacher who isn’t aware of his/her group member’s perceptions to apply 
control program effectively. It is highly probable for a development program which is prepared without caring for 
group members’ perceptions to be blocked. Even Group members’ needs should be known (AydÕn,1993). Knowing 
and caring teachers’ behaviour norms are needed to conduct control successfully. If these behaviours aren’t cared it 
can lead to negative behaviours like tensions and conflicts between teachers. 
2. Purpose 
The purpose of the research is to determine the perception of teachers related to ideal and real situations about 
behaviours mentioned in the control form. In order to fulfil this purpose, answers have been searched for the 
following questions. 
1. According to teachers’ perceptions, how are the behaviours in the control form distributed? 
2. How likely are these behaviours shown in reality? 
3. To what extent is there a consensus related to shown and should be behaviours? 
4. According to teacher’s perceptions, is there a meaningful difference between shown and should be  behaviours? 
2.1. Importance 
With this research it is determined that inspection questions will be solved by influencing inspector’s behaviours 
with teacher’s perceptions. It will be possible to help teachers in need of help from a lot of aspects by knowing his 
or her importance level which they take notice of behaviours. An inspector who doesn’t know a teacher’s 
expectations can’t provide teachers professional help and isn’t expected to play his inspector role properly. 
2.2. Premises  
In the research these basic premises are used. 
1. Samples used in this research are fit enough to represent universal matters.  
2. Answers given by respondents are right and sincere. 
2.3. Limitations 
This research is limited to behaviours observed in teacher control form. 
1. Research includes teachers working in Erzurum city. 
2. In the research ‘questionnaire’ is used as an information gathering tool. For this reason, limitations from this kind 
of tool are notable for this research. 
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3. Method 
Perceptions of teachers related to ideal and real situation observed in teacher’s control form are determined by 
screening questionnaire. Questionnaires are designed as a form to evaluate behaviours which should be shown 
(ideal) and B Form to evaluate behaviours shown (actual) with same content but with different explanation. While 
determining the questionnaire questions about observed behaviours in the teacher’s control form the ones by The 
Ministry of National Education are used. While evaluating behaviours gathered from respondents, averages are used 
as importance level criterion and standard deviations as consensus criterion. Behaviours are listed with calculated T-
scores according to these two basic criteria. While analyzing whether participating group’s perception related to real 
and ideal situation are different or not t-test is used and 0, 05 level is adopted determining whether t-test results are 
meaningful. 
Teacher Control Form Observed Behaviours 
1. the organization, maintenance and cleaning of classrooms,  
2. having and using course/game equipment and materials suitable for level, making students use and maintain 
them. 
3. To create event and interest corners needed for classroom and making students benefit from divisions like library, 
laboratory, workshop and saloons. 
4. Preparation, planning for the course (activities) and application 
5. Respect for learning principles and identifying appropriate strategy for course/activity subject and tool, using 
appropriate methods and techniques for course processing. 
6. To balance between subject and course (activity) time, using time properly. 
7. To guide students in class or branch, to improve students’ knowledge and capabilities. 
8. In education benefiting and making students benefit from trip-observations, examinations and experiments. 
9. Measuring and evaluating student’s success and behaviour 
10. Teaching students Independence Anthem, Ataturk’s address to Turkish Youth and Student’s Oath and Ataturk’s 
Principles and Reforms. 
11. Using and making them use Turkish language. Helping students to gain reading habit and pleasure. 
12. Recognizing students, considering individual differences, directing group and individual work, helping them 
gain responsibility and trust feeling. Giving homework, researches suitability for student’s level and statute; 
teaching ways to access information and to instruct individuals to learn learning.  
13. Helping students to gain good behaviours to adapt to their environment, to be a healthy example as teacher and 
make students adopt this profession. 
14. Helping students that have behavioural problems. Leading activities for students who need private      education. 
15. To provide cooperation between manager and teacher, fulfilment of given missions. 
16. Keeping notebooks, records and files related to given course (activity). 
17. Self educating, observing, learning and practicing regulations. 
18. Participating in Ceremonies, professional meetings, educational arm activities, the teacher's board, branch 
teachers and teachers of group meetings and decisions,  
19. Obeying rules related with ones job and tasks. 
20. Having good relationships with parents, learning environment, benefiting from facilities in education. 
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Universe and Sample 
The universe of the research consists of the class teachers and branch teachers who work in Erzurum. According 
to the information received from the Erzurum Office of National Education, in 2009, the year in which this research 
is held, 5420 teachers work in Erzurum. Since this number is too many for the research, 600 class and branch 
teachers are chosen by the systematic sampling method, and they are the samples in this research. 
4. Findings 
Class and branch teachers are asked to evaluate expectations and perceptions, related to the behaviours illustrated 
in the control form, with none, little, average, much and perfect degrees, evaluation results’ standard deviations, 
arithmetic averages and T-scores are shown in Table-1. 
 
Table 1. Standart Deviations, Arithmetic Averages and T- Scores of shown and should be shown Behaviours related to Behaviours in Control 
Form 
 
Should be shown (ideal) Shown (actual) 
Behaviour 
number 
Standart 
deviation 
(SS) 
Arithmetic 
average 
   x  
T-Score Behaviour 
number 
Standart 
deviation 
(SS) 
Arithmetic 
average 
  x  
    T-Score 
1 
 
1.160 
 
3.120 
 
44.700 1 
 
1.320 
 
2.290 
 
45.204 
 
2 0.917 
 
3.217 
 
49.590 2 1.190 
 
1.980 
 
31.111 
3 0.922 
 
3.542 
 
58.672 3 1.400 
 
2.520 
 
55.540 
4 0.444 
 
3.875 
 
69.850 
 
4 0.934 
 
3.354 
 
93.123 
5 0.785 
 
3.645 
 
62.165 5 1.490 
 
2.900 
 
72.452 
6 0.803 
 
3.312 
 
50.987 6 1.470 
 
2.460 
 
52.721 
7 0.644 
 
3.417 
 
54.480 
 
7 1.470 
 
2.460 
 
52.721 
8 1.030 
 
3.460 
 
55.878 8 1.430 
 
2.670 
 
62.117 
9 1.220 
 
3.150 
 
45.398 
 
9 1.180 
 
2.250 
 
43.325 
10 0.989 
 
3.476 
 
56.576 10 1.440 
 
2.940 
 
74.332 
11 
 
0.899 
 
3.521 
 
57.974 11 1.420 
 
2.750 
 
65.875 
12 0.445 
 
3.821 
 
67.754 
 
12 1.020 
 
3.250 
 
88.425 
13 1.060 
 
3.330 
 
51.686 13 1.340 
 
1.850 
 
25.473 
14 0.893 
 
3.396 
 
53.782 14 1.580 
 
2.560 
 
57.419 
15 1.190 
 
3.250 
 
48.891 15 1.750 
 
2.370 
 
48.963 
16 1.100 
 
3.170 
 
46.097 
 
16 1.280 
 
2.230 
 
42.386 
17 0.914 
 
3.375 
 
53.083 17 1.340 
 
2.310 
 
46.144 
18 1.240 
 
3.230 
 
48.193 
 
18 1.170 
 
2.290 
 
45.204 
19 
 
1.080 
 
3.190 
 
46.796 
 
19 
 
1.410 
 
2.730 
 
64.936 
 
20 1.100 3.350 52.385 20 1.130 2.560 57.419 
 
As it is seen in Table-1, teachers ensured lowest standard deviations consensus in terms of ideal behaviours, in 
other words highest consensus in number 4,12,7,5,11 and 14 behaviours and in terms of actual behaviours in number 
4 and 12 behaviours. Teachers reflected lowest consensus in should-be- shown in number 18 and 9 and in shown 
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behaviours in number 14 and 15. In other words teachers are in consensus in lesson planning, preparation and 
application, -recognizing students and considering individual differences, directing group and individual work, 
helping them gain responsibility and trust feeling- guiding students in their class and branch- using appropriate 
methods and techniques in course processing- using Turkish language- helping students with behaviour problem and  
showing behaviours again; preparation, planning and application recognizing students, considering individual 
differences, directing group and individual work, helping them gain responsibility and trust feeling. 
As it was indicated before, averages are used as importance degree criteria. As it is seen in Table-1 teachers gave 
highest importance degree to number 4, 12, 5, 3 and 11 behaviours. Teachers think that they showed behaviours at 
the highest degree to behaviours they attached the greatest importance. In terms of ideal behaviours lowest 
importance degree is given number 1,9,16 and 19 behaviours, in terms of actual behaviours we see number 2 and 13. 
In other words teachers gave their highest importance degree in terms of ideal behaviours to preparation, planning 
and application recognizing students, considering individual differences, directing group and individual work, 
helping them gain responsibility and trust feeling, using appropriate methods and techniques in course processing, 
benefiting from divisions like library, laboratory, workshop and saloons and using and making students use Turkish 
language. Behaviours which teacher care at the lowest degree are: maintenance, cleaning, preparation and 
equipment of classroom and other divisions, keeping notebooks, records and files about classes and courses, 
participating in professional meetings. As it is seen in Table-1, T scores, decided based on teachers’ evaluation, are 
parallel to averages seen as criteria for importance degree. According to list which is listed according to T scores, 
number 4, 12, 5, 3 and 11 behaviours scored the highest point in terms of ideal behaviours. 
 
Table 2. T- Test Results between Ideal and Actual Behaviour 
 
Should be shown (ideal) Shown (actual)  
Behaviour 
number Standart deviation  
(SS) 
Arithmetic average  
( x ) 
Standart deviation 
          ( SS) 
Arithmetic 
average 
  ( x ) 
 
 
t- test 
1 
 
1.160 
 
3.120 
 
1.320 
 
2.290 
 
8.180 
2 0.917 
 
3.217 
 
1.190 
 
1.980 
 
14.261 
 
3 0.922 
 
3.542 
 
1.400 
 
2.520 
 
10.559 
 
4 0.444 
 
3.875 
 
0.934 
 
3.354 
 
8.725 
 
5 0.785 
 
3.645 
 
1.490 
 
2.900 
 
7.661 
 
6 0.803 
 
3.312 
 
1.470 
 
2.460 
 
8.810 
 
7 0.644 
 
3.417 
 
1.470 
 
2.460 
 
10.328 
 
8 1.030 
 
3.460 
 
1.430 
 
2.670 
 
7.764 
 
9 1.220 
 
3.150 
 
1.180 
 
2.250 
 
9.184 
 
10 0.989 
 
3.476 
 
1.440 
 
2.940 
 
5.314 
 
11 0.899 
 
3.521 
 
1.420 
 
2.750 
 
7.945 
 
12 0.445 
 
3.821 
 
1.020 
 
3.250 
 
8.879 
 
13 1.060 
 
3.330 
 
1.340 
 
1.850 
 
15.00 
 
14 0.893 
 
3.396 
 
1.580 
 
2.560 
 
7.978 
 
15 1.190 
 
3.250 
 
1.750 
 
2.370 
 
7.202 
 
16 1.100 
 
3.170 
 
1.280 
 
2.230 
 
9.646 
 
17 0.914 
 
3.375 
 
1.340 
 
2.310 
 
11.372 
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18 1.240 
 
3.230 
 
1.170 
 
2.290 
 
9.549 
 
19 
 
1.080 
 
3.190 
 
1.410 
 
2.730 
 
4.485 
 
20 1.100 3.350 1.130 2.560 8.676 
 
 
As it is seen in Table-2, according to teachers’ evaluation averages related to ideal and actual behaviours are 
different from each other. t- test results applied to see whether this difference is meaningful or not are found 
meaningful at 0,05 level. From this it is understood that teachers perceive ideal and real behaviours differently. 
Table 3 Group T Test Result that Shows any Change in the General Average of Ideal and Actual Behaviour 
T Test 
              Score Groups x  ss  t  Sd  p 
Ideal 3.39 
.21086               Behaviour 
Actual 2.53 .38001 
8.810 19 ,000 
           p<0.05  
 
Table 3, which through the free group t- test any significant difference in the teachers’ answers in the inspection 
form is tried to be pointed out, shows a statistically significant value (t=8.810; p<.05) between the groups’ 
arithmetical average. This value is in favour of ideal behaviour. 
5. Conclusion and Recommendation 
It is seen that teachers who evaluated behaviours in Control Form attach importance to preparation, planning and 
application recognizing students, considering individual differences, directing group and individual work, helping 
them gain responsibility and trust feeling, appropriate methods and techniques for course processing, using and 
having students use Turkish language and have a certain consensus in showing these behaviours, moreover it is seen 
that they evaluate ideal and actual behaviours differently.  
According to the obtained results, behaviours in Control Form should be re-arranged. Managers should evaluate 
their teachers according to this research’s result while controlling teachers. Because the way teachers perceive 
control will be effective on control results. According to this study controller should take measures, which are 
needed in order to eliminate meaningful differences between actual and ideal. 
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